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Understanding the Spanish American War: 
A Lesson in Images and Close Readings

Evidence

by Dr. D. Pook, 
History Teacher  

Close Reading and Writing Literacy Consultant  

Introduction to the Lesson 
This lesson guides students and teachers in the connected arts of close reading and seeing using the events of 1898 
as the means to develop these skills.  Against a background narrative that tells the story of the ideas and events 
surrounding the Spanish-American War, teachers and students have numerous opportunities to pause and delve 
deeper into materials from the historical record and the Smithsonian’s rich collection by answering text-dependent 
questions about them.

The questions that accompany the texts reflect best practices (aligned with the Common Core Standards) surrounding 
close reading—identifying key ideas, tracing the development of events, using context to determine word meaning, 
and analyzing the structure of texts and the purpose and point of view of the author.   While close reading requires 
students to cite texts and identify details, it is a mistake to think that the reliance on textual evidence reduces reading 
to a series of small, shallow questions that ask students to simply locate “right there” answers.  Students are asked to 
gather evidence, draw conclusions, and make inferences by studying documents, images, and artifacts in the context 
of learning about the causes, events, and outcomes of the conflict—building the skills needed to be knowledgeable 
historians, critical thinkers, and ultimately informed citizens.

Cultivating close attention to texts necessitates that teachers orchestrate conversations designed to invite and enable 
students to dig deeper and comprehend what they are investigating by utilizing rich questions that drive students 
to read with the focus and discipline of a detective. The questions found here offer guidance to teachers as they help 
their students explore the historical record around the Spanish-American War.  Students emerge from close reading 
lessons having grown as independent thinkers, able to comprehend as well as critique what they encounter. 

Remington, Charge of the Rough Riders at San Juan Hill
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The Spanish-American War of 1898 marked the occasion when America stepped back onto the world stage.  For a 
hundred years the foreign policy of the United States had been guided by George Washington’s words in his “Farewell 
Address” published in 1796.

Observe good faith and justice toward all nations. Cultivate 
peace and harmony with all. Religion and morality enjoin this 
conduct. And can it be that good policy does not equally enjoin 
it? … 

In the execution of such a plan nothing is more essential than 
that permanent, inveterate antipathies against particular 
nations and passionate attachments for others should be 
excluded, and that, in place of them, just and amicable feelings 
toward all should be cultivated. The nation which indulges 
toward another a habitual hatred or a habitual fondness is 
in some degree a slave. It is a slave to its animosity or to its 
affection, either of which is sufficient to lead it astray from its 
duty and its interest … 

Against the insidious wiles of foreign influence (I conjure you 
to believe me, fellow citizens) the jealousy of a free people ought 
to be constantly awake, since history and experience prove that 
foreign influence is one of the most baneful foes of republican 
government … 

The great rule of conduct for us in regard to foreign nations 
is, in extending our commercial relations, to have with them 
as little political connection as possible. So far as we have already formed engagements, let them be fulfilled 
with perfect good faith. Here let us stop. 

Europe has a set of primary interests which to us have none, or a very remote, relation. Hence she must 
be engaged in frequent controversies, the causes of which are essentially foreign to our concerns. Hence, 
therefore, it must be unwise in us to implicate ourselves by artificial ties in the ordinary vicissitudes of her 
politics, or the ordinary combinations and collisions of her friendships or enmities…. 

Our detached and distant situation invites and enables us to pursue a different course. 

But at the close of the 19th century the drive towards colonization was already well underway by European powers, 
and America found itself at a crossroads: whether to join the march to empire or maintain its traditional isolationist 
tendencies.

A variety of factors were in play in the United States at the end of the century that shaped its reaction to the rise of 
westerm imperialism.  The “closing of the frontier”—supported by the latest “scientific” developments like Social 
Darwinism—led some to think that it was America’s “manifest destiny” to spread civilization beyond its continental 
boundaries.  Other groups like industrialists and businessmen agreed with imperial expansion, but for different 
reasons.  After the economic instability caused by the Panic of 1893, they thought it would be to America’s advantage 
to open up new markets.  And others saw foreign interventions as a way to re-orient America towards a common 
national purpose after the divisive internal conflicts stemming from the rise of Populism and the revolt of farmers.  
These various motivations found their voice in several publications of the era:

The Spanish-American War:  
A Narrative in Images and Readings

George Washington’s  
Farewell Address Candle Stand
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Alfred Thayer Mahan, The Influence of Sea Power upon History, 1890

The interesting and significant feature of this changing attitude is the turning of the eyes outward, instead 
of inward only, to seek the welfare of the country. To affirm the importance of distant markets, and the 
relation to them of our own immense powers of production, implies logically the recognition of the link that 
joins the products and the markets,—that is, the carrying trade; the three together constituting that chain of 
maritime power to which Great Britain owes her wealth and greatness.

… were our sea frontier as strong as it now is weak, passive self-defense, whether in trade or war, would be 
but a poor policy, so long as this world continues to be one of struggle and vicissitude. All around us now is 
strife; “the struggle of life,” “the race of life,” are phrases so familiar that we do not feel their significance till 
we stop to think about them. Everywhere nation is arrayed against nation; our own no less than others…

Americans must now look outward. The growing production of the country demands it. An increasing 
volume of public sentiment demands it. The position of the United States, between the two Old Worlds 
and the two great oceans, makes the same claim, which will soon be strengthened … by the growth of the 
European colonies in the Pacific, by the advancing civilization of Japan, and by the rapid peopling of our 
Pacific States with men who have all the aggressive spirit of the advanced line of national progress. 

Josiah Strong, Our Country: Its Possible Future and Its Present Crisis, 1885.

It seems to me that God, with infinite wisdom and skill, is training the Anglo-Saxon race for an hour sure 
to come in the world’s future. Heretofore there has always been in the history of the world a comparatively 
unoccupied land westward, into which the crowded countries of the East have poured their surplus 
populations. But the widening waves of migration… meet to-day on our Pacific coast. There are no more 
new worlds. The unoccupied arable lands of the earth are limited, and will soon be taken. The time is coming 
when the pressure of population on the means of subsistence will be felt here as it is now felt in Europe and 
Asia. Then will the world enter upon a new stage of its history—the final competition of races, for which 
the Anglo-Saxon is being schooled. Long before the thousand millions are here, the mighty centrifugal 
tendency, inherent in this stock and strengthened in the United States, will assert itself. Then this race of 
unequaled energy, with all the majesty of numbers and the might of wealth behind it-the representative, let 
us hope, of the largest liberty, the purest Christianity, the highest civilization-having developed peculiarly 
aggressive traits calculated to impress its institutions upon mankind, will spread itself over the earth... And 
can any one doubt that the result of this competition of races will be the “survival of the fittest?”

Matters were complicated by the fact that by the end of the century America was in the position of being able to 
enforce the Monroe Doctrine—an important extension of Washington’s neutrality policy.  In effect it said that the 
Western Hemisphere was off limits to European colonization.  If an empire already had colonies in America’s sphere 
of interest they would not be interfered with; but if a colony declared its independence, attempts by European empires 
to block these nascent nations would not be viewed kindly by the United States.

The Pacific Fleet
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This was precisely the scenario facing the Spanish Empire at the end of the 19th century.  From its humble beginnings 
of three ships crossing the Atlantic in 1492, Spain’s empire had grown rapidly over the next two centuries to span 
the globe, only to be forced into a steady and ignoble retreat.  By the late 1800s all that was left of Spain’s once 
extensive possessions were Cuba and Puerto Rico, a smattering of small islands dotting the vast Pacific Ocean, and 
the Philippine Islands, located some seven thousand miles from Spain.  Yet even these colonies were threatening to 
slip from Spain’s grasp: guerilla fighters were fighting for independence in both Cuba and the Philippines, and things 
had gotten so bad that Spain granted Puerto Rico limited political autonomy rather than fight there.  

In other words, the conditions were just right for America to flex its foreign policy muscles for the first time—all 
that was needed was a reason to act.  Spain happily obliged; they attempted to stem the internal revolt in Cuba—a 
short 90 miles from Florida—by implementing a “reconcentration” policy that moved the native population inland 
and placing it under martial law.  When news reached America of Spain’s actions, Joseph Pulitzer’s New York World 
and William Randolph Hearst’s New York Journal competed vigorously to provide the most sensational coverage of 
the “atrocities” underway on the island.  Hearst sent noted artist 
Frederick Remington to record what was happening in Cuba 
and share it with his newspaper’s readers.  There was only one 
problem: “There is no war,” Remington wrote to Hearst: “Request 
to be recalled.”  Hearst cynically replied: “Please remain. You 
furnish the pictures, I’ll furnish the war.” 

And indeed he did, offering sensational coverage of stories like 
the Olivette Incident, where a female sympathizer of the Cuban 
rebels was strip searched by Spanish officials on an American 
vessel, ultimately prompting President McKinley to declare 
Spain’s conduct “uncivilized and inhuman.”  Fear of the United 
States intervening in Cuba led Spain to soften its policies and offer 
a qualified autonomy to the native population, but peace doesn’t 
sell newspapers.  Tensions reached a fever pitch when Hearst 
published the (stolen) private correspondence of the Spanish 
Foreign Minister to the United States under the headline “The 
Worst Insult to the United States in Its History”:  

Everything depends on the political and military outcome in Cuba… the war will end the day when the 
colonial cabinet is appointed and we shall be relieved in the eyes of this country [the United States] of a 
part of the responsibility for what is happening in Cuba – while the Cubans, whom these people think so 
immaculate, will have to assume it.

Besides the ingrained and inevitable coarseness which repeats all that the press and public opinion says 
about Spain… [events] once more show what McKinley is: weak and catering to the rabble, and, besides, a 
low politician, who desires to leave a door open to me and to stand well with the jingoes of his party.

Despite a public apology from Spain for their minister’s words, the stage was set for war; all that was needed was a 
spark, which came two days later in the form of an explosion aboard the U.S.S. Maine stationed in Havana Harbor, 
which quickly sunk the ship and killed 
over 250 sailors.  

Americans were outraged: “Remember 
the Maine, to hell with Spain!” was the 
battle cry.  A hastily convened inquiry 
concluded that the blast was a result 
of a submerged mine (subsequent 
investigations indicate that the blast 
was an accident and originated from 
inside the ship).  Congress just as hastily 
declared war to liberate Cuba when Spain 
refused to negotiate with the rebels to 

Remington Olivette Incident

The Sinking of the Maine
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reach a permanent armistice.  To ensure that this would be a war of liberation and 
not conquest, Congress passed the Teller Amendment, proclaiming that in going 
to war the United States was not seeking “to exercise sovereignty, jurisdiction, or 
control” over Cuba, and would “leave the government and control of the island to its 
people” at its conclusion.

At this point Theodore Roosevelt walks on to the stage of history.  At the time of 
the sinking of the Maine he was the assistant secretary of the Navy.  Eager to have 
the United States become an imperial power, Roosevelt used his boss’s absence one 
afternoon to assume control of the navy and send the Pacific Fleet from Hong Kong 
to the Philippines with orders to attack the Spanish ships in Manila Harbor once 
war was declared.  As soon as hostilities commenced, Commodore George Dewey 
sailed into Manila Bay and issued his famous order—“you may fire when you are 
ready, Gridley.”  Six hours later the Spanish fleet was in tatters, with the Americans 
only losing one sailor in the battle (to sunstroke). Even though few Americans could 
actually locate the Philippines on a map, Dewey’s feat was widely celebrated back in 
America using a variety of mediums:

Events took longer to get underway closer to home: the Spanish home fleet managed to cross the Atlantic and slip 
by the navy’s blockade of Santiago harbor, spurring the United States to begin its invasion before it was fully ready.  
Not having staged an invasion of another country since the Mexican-American War, the military was woefully 
unprepared.  While a quarter of a million men volunteered to serve, the army only had a handful of quartermasters 
to supply them.  Roosevelt called the situation “a scene of wildest confusion” and one lacking any semblance of order.  
Illustrations of the departure hint at the degree to which chaos reigned:

Having done his part to start the war from behind a desk, Roosevelt was determined not to remain there before the 
war ended and he miss his opportunity to make his mark on the field of battle.  He resigned his position in the Navy 
and promptly formed the First US Volunteer Cavalry Regiment, nicknamed the Rough Riders by the press.  They 
were arguably the most unlikely collection of soldiers ever fighting under the same banner:  ex-convicts and college 
athletes, gamblers and miners, Native Americans and cowboys.  (Rather than wait for the Army to outfit his troops, 
Roosevelt outfitted the regiment himself).  Not only were they an eclectic bunch, but they also claimed the lion’s share 

The Maine’s AvengerAdmiral Dewey Banner

Charles Gridley’s  
Coat and Cap

Tampa Before Departure
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of glory during the Cuban campaign.  Colonel Roosevelt and his men found themselves involved in the most famous 
battle of the conflict, the charge up Kettle and San Juan Hill.  Standing at the foot of Kettle Hill, Roosevelt concluded 
that “it was silly to stay in the valley firing up at the hills… The thing to do was to try to rush the entrenchments.”  
A frontal uphill assault upon entrenched troops represents the epitome of military valor or stupidity (or both in the 
case of Pickett’s Charge at Gettysburg).  Roosevelt personally led his troops in action from horseback, losing nearly a 
hundred men in the assault, but taking the high ground fast enough that he could dine on captured provisions that 
the Spanish troops left behind.

His actions were lionized in the press, in images, and even in his own memoirs about the 
Rough Riders, leading some to quip that they ought to have been called “Alone in Cuba.”  
Far from being alone, however, Roosevelt and the Rough Riders were accompanied on the 
charge by “Buffalo Soldiers”—the name given to the African-American Calvary Regiments 
by the Native American tribes who they fought against during the Indian Wars.  

Unsurprisingly the reaction in African-American newspapers upon hearing that America 
was going to war against Spain was mixed: to some the foray into Cuba looked like just 
another instance of America’s long history of oppressing darker skinned peoples, but others 
saw the war as a golden opportunity to finally prove the unstinting loyalty of African-
Americans and lay claim the mantle of freedom and equality:

If the government wants our support and services, let us demand and get a guarantee for our safety and 
protection at home....When we are guaranteed freedom and equality before the law, as other American 
citizens, then we will have the right, as such, to take up arms in defense of our country. 

— The Indianapolis Freeman, March 18, 1898

Of all citizens the Afro-American has a mighty interest at stake.... [since our] fondest and most cherished 
hopes for liberty and happiness are all centered in the institutions of our country....let us be ready and willing 
to do....even more than others in the hour of the nation’s peril. Thus shall be reaffirmed our claims to equal 
liberty and protection. 

— Cleveland Gazette, March 5, 1898

The writing was on the wall after American soldiers took San Juan Hill.  The Spanish fleet attempted to flee, but did 
not have the same success in sneaking out of Havana Harbor as they did sneaking in, with results not unlike what 
happened in Manila Bay.  Rather than end up utterly destroyed like their navy, Spanish land forces chose to surrender 
shortly thereafter.  The war was over, and with it the Spanish Empire.  The signing of the Treaty of Paris required 
Spain to renounce their claims to Cuba, Puerto Rico, and Guam, and transferred sovereignty over the Philippines to 
the U.S. for $20 million.

Writing to his friend Theodore Roosevelt, Secretary of State John Hay called the conflict “a splendid little war.”  Yet 
while the war did end in victory for the United States, it also proved quite costly—and not just in terms of the $250 
million dollars spent fighting it.  Relatively few people died as a result of the fighting—only 332—but the total number 
of American lives lost was ten times that.  As illustrated by this excerpt from the Roll of Honor for the 20th Kansas 
Company, the vast majority of fatalities were a result of infectious diseases like yellow fever:

Buffalo Soldiers

The Rough Riders Atop Kettle Hill
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ALFRED C. ALFORD. 

Killed in action near Caloocan, Luzon, P. I.,  February 7, 1899. His body 
was brought home and buried in Oak Hill cemetery at Lawrence, Kansas. 

EDWARD R. HOOK. 

Died September 12, 1899. in U. S. General Hospital, Presidio of San 
Francisco, Cal., of disease contracted in the service of the United States. 
His body was brought home and buried in Oak Hill cemetery. 

CHAS. A. KING. 

Died May 1, 1900, of disease contracted in the service of the United 
States. Was buried with military honors May 3, 1900, on Company H lot, 
in Oak Hill cemetery, Lawrence, Kansas. Lawrence World said of him : 

Charles A.King, the young Philippine soldier who has been making such 
a heroic struggle for his life, surrendered and ran up the white flag to 
death. He contracted consumption in the service and since coming home 
his battle for life has been one of the wonders of the medical profession. 
He displayed courage standing side by side with his comrades fighting 
the battles of his country. He displayed courage when lying abed and 
making unequal battle with the dread destroyer. His comrades remained 
steadfastly by him, lending whatever sympathy they could, making his 
last moments as pleasant as possible. Each night one was detailed to 
watch by his bedside. Night after night the vigil was maintained until 
the entire roster was gone through. Each member took his turn to April 
29th and then the repeat was begun, which lasted only a short time.

FRANK MARTIN 

Died January 5, 1900, of disease contracted in the service of the United 
States. He was buried with military honors by the members of Company 
H, 20th Kansas, January 6, 1900, in Oak Hill cemetery, at Lawrence, 
Kansas. 

The Lawrence Journal said of him: “Frank Martin was one of the popular 
members of the company, and did his duty as a soldier bravely and well. 
He was very highly thought of by comrades and friends, and the hopes of 
all had been since his return home, that he might fully recover from the 
disease contracted while in the service of his country.” 

Other costs proved harder to calculate.  While the Teller Amendment made it plain what was supposed to happen in 
Cuba after the war, no such prior agreement existed in the case of the Philippines.  (Would it have mattered?  Within 
two years after the war the Teller Amendment would be superseded by the Platt Amendment, which gave the United 
States power to intervene in Cuba’s domestic affairs, complete control over Cuba’s foreign policy, and even required 
Cuba to allow US naval bases on its soil).  The annexation debate that ensued raised serious questions about the 
principles that would guide the United States in the 20th century.  Control over nearby Cuba could be justified in light 
of the Monroe Doctrine, but colonizing the Philippines was a different kettle of fish altogether.  What was America 
do to?

A vigorous debate pitting anti-imperialists against apologists for empire quickly emerged.  The anti-imperialists had 
on their side such notables as Mark Twain and Andrew Carnegie, who ironically wrote to a supporter of expansionism 
that “You seem to have about finished your work of civilizing the Filipinos. It is thought that about eight thousand 
of them have been completely civilized and sent to heaven.”  They rallied around the platform of the American Anti-
Imperialist League:

20th Kansas Company

Spanish-American  
War Memorial
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We hold that the policy known as imperialism is hostile to liberty and tends toward militarism, an evil from 
which it has been our glory to be free. We regret that it has become necessary in the land of Washington 
and Lincoln to reaffirm that all men, of whatever race or color, are entitled to life, liberty and the pursuit 
of happiness. We maintain that governments derive their just powers from the consent of the governed. 
We insist that the subjugation of any people is “criminal aggression” and open disloyalty to the distinctive 
principles of our Government.

We earnestly condemn the policy of the present National Administration in the Philippines. It seeks to 
extinguish the spirit of 1776 in those islands. We deplore the sacrifice of our soldiers and sailors, whose 
bravery deserves admiration even in an unjust war. We denounce the slaughter of the Filipinos as a needless 
horror. We protest against the extension of American sovereignty by Spanish methods.

We demand the immediate cessation of the war against liberty, begun by Spain 
and continued by us. We urge that Congress be promptly convened to announce 
to the Filipinos our purpose to concede to them the independence for which they 
have so long fought and which of right is theirs.

The United States have always protested against the doctrine of international law 
which permits the subjugation of the weak by the strong. A self-governing state 
cannot accept sovereignty over an unwilling people. The United States cannot act 
upon the ancient heresy that might makes right.

Imperialists assume that with the destruction of self-government in the Philippines by American hands, all 
opposition here will cease. This is a grievous error. Much as we abhor the war of “criminal aggression” in 
the Philippines, greatly as we regret that the blood of the Filipinos is on American hands, we more deeply 
resent the betrayal of American institutions at home. The real firing line is not in the suburbs of Manila. 
The foe is of our own household. The attempt of 1861 was to divide the country. That of 1899 is to destroy its 
fundamental principles and noblest ideals…

We hold, with Abraham Lincoln, that “no man is good enough to govern another man without that other’s 
consent. When the white man governs himself, that is self-government, but when he governs himself and 
also governs another man, that is more than self-government-that is despotism… Those who deny freedom 
to others deserve it not for themselves, and under a just God cannot long retain it.”

But Imperialists were not without their defenders, and those who rallied around the anti-imperialist flag sometimes 
had less than sterling motives.  Some anti-imperialists worried that by adding immigrants America would be 
diluting its labor pool—not unlike the Free Soiler argument of a half a century earlier for keeping slavery out 
of Northern territories—or even lead to the mixing of the races.  Others like sugar growers recognizes that by 
incorporating these lands into the nation their imports would no longer be subject to the tariffs that protected 
home-grown sugar.  Not to be outdone, defenders of imperialism would attempt to reassure their opponents by 
saying that citizenship would not be extended to Filipinos, but instead they would be treated in ways similar to 
how Native Americans were dealt with.   No less a personage than Theodore Roosevelt “came marching home” to 
make the case for Empire in his “Strenuous Life” speech:

Cartoon from Judge Magazine
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If we are to be a really great people, we must strive in good faith to play a great part in the world. We cannot 
avoid meeting great issues. All that we can determine for ourselves is whether we shall meet them well or ill. 
In 1898 we could not help being brought face to face with the problem of war with Spain. All we could decide 
was whether we should shrink like cowards from the contest, or enter into it as beseemed a brave and high-
spirited people; and, once in, whether failure or success should crown our banners.  So it is now. We cannot 
avoid the responsibilities that confront us in… the Philippines. All we can decide is whether we shall meet 
them in a way that will redound to the national credit, or whether we shall make of our dealings with these 
new problems a dark and shameful page in our history… of course, [there is] always danger that we may not 
solve it aright; but to refuse to undertake the solution simply renders it certain that we cannot possibly solve 
it aright.

The timid man, the lazy man, the man who distrusts his country, the over-civilized man, who has lost the 
great fighting, masterful virtues, the ignorant man, and the man of dull mind, whose soul is incapable of 
feeling the mighty lift that thrills “stern men with empires in their brains”—all these, of course, shrink from 
seeing the nation undertake its new duties; shrink from seeing us build a navy and an army adequate to our 
needs; shrink from seeing us do our share of the world’s work, by bringing order out of chaos in the great, 
fair tropic islands from which the valor of our soldiers and sailors has driven the Spanish flag. These are the 
men who fear the strenuous life, who fear the only national life which is really worth leading.  They believe 
in that cloistered life which saps the hardy virtues in a nation, as it saps them in the individual; or else they 
are wedded to that base spirit of gain and greed which recognizes in commercialism the be-all and end-all 
of national life…

No country can long endure if its foundations are not laid deep in the material prosperity which comes from 
thrift, from business energy and enterprise, from hard, unsparing effort in the fields of industrial activity; 
but neither was any nation ever yet truly great if it relied upon material prosperity alone. All honor must 
be paid to the architects of our material prosperity, to the great captains of industry who have built our 
factories and our railroads, to the strong men who toil for wealth with brain or hand; for great is the debt of 
the nation to these and their kind. But our debt is yet greater to the men whose highest type is to be found 
in a statesman like Lincoln, a soldier like Grant. They showed by their lives that they recognized the law of 
work, the law of strife; they toiled to win a competence for themselves and those dependent upon them; but 
they recognized that there were yet other and even loftier duties- duties to the nation and duties to the race.

We cannot sit huddled within our own borders and avow ourselves merely an assemblage of well-to-do 
hucksters who care nothing for what happens beyond. Such a policy would defeat even its own end; for as 
the nations grow to have ever wider and wider interests, and are brought into closer and closer contact…

In the West Indies and the Philippines alike we are confronted by most difficult problems. It is cowardly to 
shrink from solving them in the proper way; for solved they must be, if not by us, then by some stronger and 
more manful race. If we are too weak, too selfish, or too foolish to solve them, some bolder and abler people 
must undertake the solution. Personally, I am far too firm a believer in the greatness of my country and the 
power of my countrymen to admit for one moment that we shall ever be driven to the ignoble alternative.

The Philippines offer a yet graver problem. Their population includes half-caste and native Christians, 
warlike Moslems, and wild pagans. Many of their people are utterly unfit for self-government, and show no 
signs of becoming fit. Others may in time become fit but at present can only take part in self-government 
under a wise supervision, at once firm and beneficent. 

We have driven Spanish tyranny from the islands. If we now let it be replaced by savage anarchy, our work 
has been for harm and not for good. I have scant patience with those who fear to undertake the task of 
governing the Philippines, and who openly avow that they do fear to undertake it, or that they shrink from 
it because of the expense and trouble; but I have even scanter patience with those who make a pretense of 
humanitarianism to hide and cover their timidity and who cant about “liberty” and the “consent of the 
governed,” in order to excuse themselves for their unwillingness to play the part of men. Their doctrines, 
if carried out, would make it incumbent upon us to leave the Apaches of Arizona to work out their own 
salvation, and to decline to interfere in a single Indian reservation. Their doctrines condemn your forefathers 
and mine for ever having settled in these United States…
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The debate raged within individuals as well.  President McKinley explicitly spelled out the reasoning that ultimately 
influenced his decision to support American control of the Philippines:

When I next realized that the Philippines 
had dropped into our laps I confess I did 
not know what to do with them. I sought 
counsel from all sides—Democrats as 
well as Republicans—but got little help. I 
thought first we would take only Manila; 
then Luzon; then other islands perhaps 
also. I walked the floor of the White House 
night after night until midnight; and I 
am not ashamed to tell you, gentlemen, 
that I went down on my knees and prayed 
Almighty God for light and guidance more 
than one night. And one night late it came
to me this way—I don’t know how it was, 

but it came: (1) That we could not give them back to Spain—that would be cowardly and dishonorable; (2) 
that we could not turn them over to France and Germany—our commercial rivals in the Orient—that would 
be bad business and discreditable; (3) that we could not leave them to themselves—they were unfit for self-
government—and they would soon have anarchy and misrule over there worse than Spain’s was; and (4) that 
there was nothing left for us to do but to take them all, and to educate the Filipinos, and uplift and civilize 
and Christianize them, and by God’s grace do the very best we could by them, as our fellow-men for whom 
Christ also died. And then I went to bed, and went to sleep, and slept soundly, and the next morning I sent 
for the chief engineer of the War Department (our map-maker), and I told him to put the Philippines on the 
map of the United States (pointing to a large map on the wall of his office), and there they are, and there they 
will stay while I am President!

The decision had been reached, and America began a new chapter in its history and a new approach to foreign policy.

Thomas Nast

William McKinley
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Close Reading Defined
Close reading is the methodical investigation of a complex text through answering text dependent questions geared 
to unpack the text’s meaning. It calls on students to extract evidence from the text as well as draw inferences that 
logically follow from what they have read.  This sort of careful attention to how the text unfolds allows students to 
assemble — through discussion and in writing an overarching picture as a whole as well as grasp the fine details on 
which that understanding rests. 

Elements of Close Reading Instruction

Close Reading Lesson Design 
Read the Text Afresh: Rather than approach the text with preconceived notions of what it says, read the text 
like a student would experience it, noting difficult words, sentences, and ideas as they occur.  These will be 
places to return to and consider whether a text dependent question would be helpful to ask in order to push 
student comprehension forward.  

Note the Breaks: Find the natural “resting points”—places where the writer has summed up a train of thought, 
made a particularly important point, or shifted perspective—and treat the “chunks” of text created by these 
breaks as organic units of text worth investigating on their own.  

Be Strategic: Not every little detail can be unpacked, nor each argument be explored in its entirely.  Identify the 
most important information in the text and concentrate on making sure students grasp it fully versus touch on 
every possible point being made but without any depth of learning.  

Allow for Discovery: Do not include activities or pre-reading instructions that rob students of the experience 
of encountering complex text and inferring understandings from it.  Be ready to help students unpack the 
meaning of the text when they hit a roadblock in their understanding, but do not anticipate what those will be 
by pre-teaching the meaning of the text that reading the text itself will lead them to discover.

Articulate the Goal: Know what the essential take away points are for students, and make sure that the questions 
asked lead students to discovering this understanding of the text.  

End with Writing: Develop a worthwhile culminating writing activity around the key idea which requires 
students to provide evidence and assesses their understanding of the text.

Essentials of Close Reading

Evidence

 ~ Focuses on those portions of a text (from 
individual words and sentences up to several 
paragraphs) that pose the biggest challenge to 
comprehension, confidence, and stamina

 ~ Asks text dependent questions and assigns tasks 
that are neither overly general nor schematic, but 
rather direct students to carefully examine the 
unique text in front of them for evidence

 ~ Poses questions about specific ideas within 
the text as well as asking students to make 
evidence-based inferences beyond what is 
explicitly stated

 ~ Directs students to pay close attention to a 
variety of text structures, from the syntax of 
single sentences to the design of paragraphs or 
even pages of text

 ~ Channels student focus on a sequential 
integrated line of inquiry directed at 
“unpuzzling” the text while keeping them 
actively engaged with what they read

 ~ Stresses that students should synthesize the 
evidence they have gathered in an organized 
fashion and demonstrate their understanding 
both orally and through writing

 ~ Helps students become aware of nuances in word meaning as well as acquire knowledge of general 
academic vocabulary to aid in understanding a wide range of complex text

by Dr. D. Pook, 
History Teacher  

Close Reading and Writing Literacy ConsultantCl
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A Model for Close Reading Lessons
Teachers would begin by selecting a passage that could be read by students in approximately five minutes 
(if the text would take longer to read, then divide it into chunks and create a multi-day lesson).  Each day 
would begin with the teacher briskly explaining the purpose of close reading and setting the stage for the 
text students are about to read.  Students would then silently read the text followed by a second oral reading 
of the text (reading out loud with students following along improves fluency while offering all students 
access to the text).  Then teachers would ask a series of text-dependent questions of students to facilitate 
their close reading of the text. Teachers have found the following rules of thumb useful to consider:

Text Dependent Questions 
While there are no fixed rules regarding the order of questions or the phrasing of them, the following sequence of 
question stems is based on best practices surrounding close reading. When writing their own questions teachers 
should be attuned to the spirit versus the letter of the question stems below and modify them accordingly to fit the 
situation and text under investigation.

First Wave Question Stems
The question stems in this first pass through the text help students identify the main points and key details 
that they need to go deeper when answering how and why questions. 

Determine what the text says by asking questions like: 

What is the main/central idea of the sentence/passage/paragraph/section about [state the topic]?  

Summarize the passage/paragraph/section about [state the topic].  

Which details from the passage/paragraph/section support/can be used to explain your answer about 
[indicate the question you are asking students to provide supporting details for]? 

Explain how and why concepts, processes, principles and theories develop, interact, and conflict by 
asking questions like:

What conclusion/inference can be drawn/made about [state the topic]?

How are [two topics] related in the text? / In the text what does [topic 1] show/illustrate about [topic 2]?

Explain the steps/sequence of events found in the text describing [state the topic]?

What parts of the text provide evidence to support your explanation about [indicate the question you are 
asking students to provide supporting details for]?

Start Small:  Build the initial text dependent 
questions based on the belief that there are 
important questions that need to be answered 
about the text early on that are also confidence 
boosters when students are able to answer them 
correctly.  

Look for Confusions: Tackle those portions of 
the text that are the most confusing based on the 
vocabulary used, sentence structure employed, or 
meaning that is implied.  

Check for Coverage: Examine whether or not the 
sequence of questions flow logically, that there is a balance 
in the types of questions being asked, and whether the 
questions as a whole lead students to discover the key 
insights within the text.  

Note What’s Missing: Consider formulating 
questions that ask students to investigate not only 
the words/phrases/ideas/arguments present in the 
text but also what is missing and why that might 
be so.

Build Towards Synthesis: Later questions regarding a chunk of text (as well as questions that link chunks 
together) should circle back and ask students to draw up the evidence they have collected answering earlier 
questions and ask students to make inferences based on what they have learned.
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Second Wave Question Stems
The question stems in this second pass through the text help students analyze the meaning of challenging 
words, text structure, and purpose or point of view in a text.

Use context clues to interpret the meaning of key words and phrases by asking questions like:

What clues are there in the passage/paragraph/section about the meaning of [insert word/phrase]?

Based on the passage/paragraph/section what is the meaning of [insert word/phrase]?

Which details from the passage/paragraph/section support/can be used to explain your answer about 
[indicate the question you are asking students to provide supporting details for]? 

Analyze how the text (including graphics) is organized/structured and as a result how information is 
conveyed/concepts connect to one another by asking questions like:

 How does the sentence/passage/paragraph/section/illustration/graphic/media about [state the topic] 
contribute to the reader’s understanding of the main/central idea of the text/how it is developed in the 
text? 

What effect does including/position of the [text feature] have on the meaning of the text?

Determine the logical connection/relationship/sequence between/among particular [list two or more text 
features].

Compare and contrast how information is organized and emphasized by two different authors writing 
about [state the topic].

Evaluate the quality of the support provided by details drawn from the passage/paragraph/section that 
could be used to support your analysis about [indicate the question you are asking students to provide 
supporting details for]? 

Identify and evaluate the author’s purpose or point of view regarding the information/concepts/
explanation within the text by asking questions like:

How does the information included in the sentence/passage/paragraph/section about [state the topic] 
contribute to understanding the author’s purpose/point of view?

What conclusions can be drawn about how an author’s purpose/point of view shapes the content regarding 
[state the topic] in the text?

Explain how particular points/claims made by an author about [state the topic] are supported by evidence 
offered and reasoning provided.

Compare and contrast the details included and emphasized by two different authors writing about [state 
the topic] / Distinguish your point of view about [state the topic] from that of the author.

Evaluate the quality of the support provided by details drawn from the passage/paragraph/section that 
could be used to support your analysis about [indicate the question you are asking students to provide 
supporting details for]? 
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Washington’s Farewell Address
Observe good faith and justice toward all nations. Cultivate peace and harmony with all. Religion and 
morality enjoin this conduct. And can it be that good policy does not equally enjoin it? … 

In the execution of such a plan nothing is more essential than that 
permanent, inveterate antipathies against particular nations and 
passionate attachments for others should be excluded, and that, 
in place of them, just and amicable feelings toward all should be 
cultivated. The nation which indulges toward another a habitual 
hatred or a habitual fondness is in some degree a slave. It is a slave to 
its animosity or to its affection, either of which is sufficient to lead it 
astray from its duty and its interest … 

Against the insidious wiles of foreign influence (I conjure you to believe 
me, fellow citizens) the jealousy of a free people ought to be constantly 
awake, since history and experience prove that foreign influence is one 
of the most baneful foes of republican government … 

The great rule of conduct for us in regard to foreign nations is, in 
extending our commercial relations, to have with them as little political 
connection as possible. So far as we have already formed engagements, 
let them be fulfilled with perfect good faith. Here let us stop. 

Europe has a set of primary interests which to us have none, or a very remote, relation. Hence she must be 
engaged in frequent controversies, the causes of which are essentially foreign to our concerns. Hence, therefore, 
it must be unwise in us to implicate ourselves by artificial ties in the ordinary vicissitudes of her politics, or the 
ordinary combinations and collisions of her friendships or enmities…. 

Our detached and distant situation invites and enables us to pursue a different course. 

First Wave Close Reading Questions
 ~ Washington begins his letter by urging his audience to “Observe good faith and justice toward all 

nations. Cultivate peace and harmony with all.”  He cites three reasons in the remainder of the 
paragraph for why the United States should act this way.  What are they?

 ~ What does Washington mean when he states, “The nation which indulges toward another a 
habitual hatred or a habitual fondness is in some degree a slave?” 

 ~ In the third paragraph what does Washington claim to be the enemy of free people and republican 
governments?

 ~ According to Washington, why should foreign attachments be alarming to the enlightened patriot?

 ~ Summarize the concern that Washington is expressing in his Farewell Address.

Close Reading Lesson
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Second Wave Close Reading Questions
 ~ What clues are there to the meaning of the word “antipathies” in the first sentence of the second 

paragraph?  How does knowing that word help you understand the context for the meaning of the 
word “cultivated” in the same sentence?

 ~ What is the effect of Washington using general and detached terms such as “the nation” and “the 
government” in his letter?  What examples are there of him personalizing his address?  How does 
the presence of both of these illustrate his purpose(s) in authoring the letter?

 ~ Why does Washington choose to include the words “free people” in the third paragraph?

 ~ What is the purpose of Washington not mentioning his ideal for foreign policy until the fourth 
paragraph?

 ~ Explain what Washington means when he remarks, “So far as we have already formed engagements, 
let them be fulfilled with perfect good faith. Here let us stop.”  How do these two sentences illustrate 
his recommendations for America’s foreign policy found in his letter?

 ~ How does the information included in the final paragraph in the Farewell Address contribute to 
the reader’s understanding of Washington’s policy of nonintervention?
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Alfred Thayer Mahan, The Influence of Sea Power upon History, 1890
The interesting and significant feature of this changing attitude is the turning of the eyes outward, instead of 
inward only, to seek the welfare of the country. To affirm the importance of distant markets, and the relation 
to them of our own immense powers of production, implies logically the recognition of the link that joins the 
products and the markets,—that is, the carrying trade; the three together constituting that chain of maritime 
power to which Great Britain owes her wealth and greatness.

… were our sea frontier as strong as it now is weak, passive self-defense, whether in trade or war, would be but 
a poor policy, so long as this world continues to be one of struggle and vicissitude. All around us now is strife; 
“the struggle of life,” “the race of life,” are phrases so familiar that we do not feel their significance till we stop 
to think about them. Everywhere nation is arrayed against nation; our own no less than others…

Americans must now look outward. The growing production of the country demands it. An increasing volume 
of public sentiment demands it. The position of the United States, between the two Old Worlds and the two 
great oceans, makes the same claim, which will soon be strengthened … by the growth of the European colonies 
in the Pacific, by the advancing civilization of Japan, and by the rapid peopling of our Pacific States with men 
who have all the aggressive spirit of the advanced line of national progress. 

First Wave Close Reading Questions
 ~ According to Mahan, what are the three main contributors to the “chain of maritime power?”

 ~ Summarize the idea Mahan is trying to convey when he says “All around us now is strife; “the struggle 
of life,” “the race of life,” are phrases so familiar that we do not feel their significance till we stop to 
think about them. Everywhere nation is arrayed against nation; our own no less than others…”

 ~ Because “this world continues to be one of struggle,” what does Mahan in the third paragraph 
urge Americans to do? What factors does he cite in support of his claim?

Second Wave Close Reading Questions
 ~ What clues are there to the meaning of the word “arrayed” in the last sentence of the second 

paragraph? 

 ~ Explain what Mahan means when he remarks, “were our sea frontier as strong as it now is weak, 
passive self-defense, whether in trade or war, would be but a poor policy.” How does this sentence 
lead to his recommendations for America’s foreign policy found elsewhere in his text? 

 ~ In his final paragraph, Mahan cites “increasing volume of public sentiment” as a reason to look 
outward. Earlier, in the second paragraph, he says that the public uses “phrases so familiar that we 
do not feel their significance.”  How do these phrases support his claim about the public sentiment?

 ~ Why does Mahan choose to include terms such as “growth” and “growing,” “strengthened,” 
“increasing,” and “advancing” in his closing paragraph? How does his word choices there 
contribute to the reader’s understanding of his purpose in writing this article?

 ~ Mahan claims that “Everywhere nation is arrayed against nation; our own no less than others.”  Is 
this claim supported or opposed in Strong’s article?

Close Reading Lesson
by Dr. D. Pook, 
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Josiah Strong, Our Country: 
Its Possible Future and Its 
Present Crisis, 1885
It seems to me that God, with infinite wisdom 
and skill, is training the Anglo-Saxon race for 
an hour sure to come in the world’s future. 
Heretofore there has always been in the history 
of the world a comparatively unoccupied land 
westward, into which the crowded countries of 
the East have poured their surplus populations. 
But the widening waves of migration… meet 
to-day on our Pacific coast. There are no more 
new worlds. The unoccupied arable lands of the 
earth are limited, and will soon be taken. The 
time is coming when the pressure of population on the means of subsistence will be felt here as it is now felt in 
Europe and Asia. Then will the world enter upon a new stage of its history—the final competition of races, for 
which the Anglo-Saxon is being schooled. Long before the thousand millions are here, the mighty centrifugal 
tendency, inherent in this stock and strengthened in the United States, will assert itself. Then this race of 
unequaled energy, with all the majesty of numbers and the might of wealth behind it-the representative, let 
us hope, of the largest liberty, the purest Christianity, the highest civilization-having developed peculiarly 
aggressive traits calculated to impress its institutions upon mankind, will spread itself over the earth... And 
can any one doubt that the result of this competition of races will be the “survival of the fittest?”

First Wave Close Reading Questions
 ~ What does Strong mean when he states, “There are no more new worlds?”

 ~ This text is titled, “Our Country: Its Possible Future and Its Present Crisis.” What is the “Present 
Crisis” Strong is referring to?  

 ~ What is Strong’s view of the Anglo-Saxon race in relation to religion?  

 ~ What conclusions can be drawn about the situation in Europe and Asia?

Second Wave Close Reading Questions
 ~ Based on the text what is the meaning of the word “arable”?

 ~ What has been the historical response to the assertion by Strong that “there has always been in the 
history of the world a comparatively unoccupied land westward”?  

 ~ How does the writer’s description of the Anglo-Saxon race reveal his purpose in writing the text?

 ~ What clues are there as to the meaning of the word “impress” in the second to last sentence?

 ~ How is the claim that the “competition of races will be the ‘survival of the fittest’” reflected in the 
message of the text?

 ~ Where in the text does Strong’s tone transition from one of fear and warning to one of assertion 
and confidence?

 ~ Strong comments on the “centrifugal tendency” inherent in the Anglo-Saxon race being 
“strengthened” in the United States.  To what degree does Mahan share this belief?

The Pacific Fleet
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Platform of the Anti-Imperialist League
We hold that the policy known as imperialism is hostile to liberty and tends toward militarism, an evil from which 
it has been our glory to be free. We regret that it has become necessary in the land of Washington and Lincoln to 
reaffirm that all men, of whatever race or color, are entitled to life, liberty and the pursuit of happiness. We maintain 
that governments derive their just powers from the consent of the governed. We insist that the subjugation of any 
people is “criminal aggression” and open disloyalty to the distinctive principles of our Government.

We earnestly condemn the policy of the present National Administration in the 
Philippines. It seeks to extinguish the spirit of 1776 in those islands. We deplore the 
sacrifice of our soldiers and sailors, whose bravery deserves admiration even in an 
unjust war. We denounce the slaughter of the Filipinos as a needless horror. We 
protest against the extension of American sovereignty by Spanish methods.

We demand the immediate cessation of the war against liberty, begun by Spain and 
continued by us. We urge that Congress be promptly convened to announce to the 
Filipinos our purpose to concede to them the independence for which they have so 
long fought and which of right is theirs.

The United States have always protested against the doctrine of international law which permits the subjugation of 
the weak by the strong. A self-governing state cannot accept sovereignty over an unwilling people. The United States 
cannot act upon the ancient heresy that might makes right.

Imperialists assume that with the destruction of self-government in the Philippines by American hands, all 
opposition here will cease. This is a grievous error. Much as we abhor the war of “criminal aggression” in the 
Philippines, greatly as we regret that the blood of the Filipinos is on American hands, we more deeply resent the 
betrayal of American institutions at home. The real firing line is not in the suburbs of Manila. The foe is of our own 
household. The attempt of 1861 was to divide the country. That of 1899 is to destroy its fundamental principles and 
noblest ideals…

We hold, with Abraham Lincoln, that “no man is good enough to govern another man without that other’s consent. 
When the white man governs himself, that is self-government, but when he governs himself and also governs 
another man, that is more than self-government-that is despotism… Those who deny freedom to others deserve it 
not for themselves, and under a just God cannot long retain it.” 

First Wave Close Reading Questions
 ~ Using the information in the text, what does the Anti-Imperialistic League think are the “fundamental 

principles” of America?

 ~ What actions form the basis of the condemnation of the policies of the current administration in the 
second paragraph?  

 ~ Summarize the demands of the Anti-Imperialist League found in the third paragraph.

 ~ What can be inferred about how the Anti-Imperialist League views the actions of the United States 
in the Philippines after reading the fourth paragraph?

Close Reading Lesson
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 ~ According to the Anti-Imperialists, where does the foe of the United States actually exist?

 ~ What is the central idea of the paragraph that contains Lincoln’s quote?

Second Wave Close Reading Questions
 ~ In which other paragraph do the feelings of “regret” mentioned in the first paragraph appear?  What 

are the similarities and differences between the two different expressions of regret in the text?

 ~ What evidence does the author give that “imperialism is hostile to liberty?”

 ~ What is the effect of starting every sentence in the first three paragraphs the same way?

 ~ Based on the text, what is the meaning of the word “heresy” in the fourth paragraph?

 ~ How do the Anti-Imperialists refute the Imperialists’ claim that, “with the destruction of self-
government in the Philippines by American hands, all opposition here will cease?”

 ~ What is the effect of repeating the words “criminal aggression” in the first and fifth paragraphs?
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Roosevelt, “The Strenuous Life,” speech given to business owners and 
local leaders, Chicago, 1899.
If we are to be a really great people, we must strive in good faith to play a great part in the world. We cannot 
avoid meeting great issues. All that we can determine for ourselves is whether we shall meet them well or ill. In 
1898 we could not help being brought face to face with the problem of war with Spain. All we could decide was 
whether we should shrink like cowards from the contest, or enter into it as beseemed a brave and high-spirited 
people; and, once in, whether failure or success should crown our banners.  So it is now. We cannot avoid the 
responsibilities that confront us in… the Philippines. All we can decide is whether we shall meet them in a way 
that will redound to the national credit, or whether we shall make of our dealings with these new problems a 
dark and shameful page in our history… of course, [there is] always danger that we may not solve it aright; but 
to refuse to undertake the solution simply renders it certain that we cannot possibly solve it aright.

The timid man, the lazy man, the man who 
distrusts his country, the over-civilized man, 
who has lost the great fighting, masterful 
virtues, the ignorant man, and the man of 
dull mind, whose soul is incapable of feeling 
the mighty lift that thrills “stern men with 
empires in their brains”—all these, of course, 
shrink from seeing the nation undertake its 
new duties; shrink from seeing us build a 
navy and an army adequate to our needs; 
shrink from seeing us do our share of the 
world’s work, by bringing order out of 
chaos in the great, fair tropic islands from 
which the valor of our soldiers and sailors 
has driven the Spanish flag. These are the 
men who fear the strenuous life, who fear 
the only national life which is really worth 
leading.  They believe in that cloistered life which saps the hardy virtues in a nation, as it saps them in the 
individual; or else they are wedded to that base spirit of gain and greed which recognizes in commercialism 
the be-all and end-all of national life…

No country can long endure if its foundations are not laid deep in the material prosperity which comes from 
thrift, from business energy and enterprise, from hard, unsparing effort in the fields of industrial activity; but 
neither was any nation ever yet truly great if it relied upon material prosperity alone. All honor must be paid 
to the architects of our material prosperity, to the great captains of industry who have built our factories and 
our railroads, to the strong men who toil for wealth with brain or hand; for great is the debt of the nation to 
these and their kind. But our debt is yet greater to the men whose highest type is to be found in a statesman like 
Lincoln, a soldier like Grant. They showed by their lives that they recognized the law of work, the law of strife; 
they toiled to win a competence for themselves and those dependent upon them; but they recognized that there 
were yet other and even loftier duties- duties to the nation and duties to the race.

We cannot sit huddled within our own borders and avow ourselves merely an assemblage of well-to-do 
hucksters who care nothing for what happens beyond. Such a policy would defeat even its own end; for as the 
nations grow to have ever wider and wider interests, and are brought into closer and closer contact…

Close Reading Lesson
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In the West Indies and the Philippines alike we are confronted by most difficult problems. It is cowardly to 
shrink from solving them in the proper way; for solved they must be, if not by us, then by some stronger and 
more manful race. If we are too weak, too selfish, or too foolish to solve them, some bolder and abler people 
must undertake the solution. Personally, I am far too firm a believer in the greatness of my country and the 
power of my countrymen to admit for one moment that we shall ever be driven to the ignoble alternative.

The Philippines offer a yet graver problem. Their population includes half-caste and native Christians, warlike 
Moslems, and wild pagans. Many of their people are utterly unfit for self-government, and show no signs of 
becoming fit. Others may in time become fit but at present can only take part in self-government under a wise 
supervision, at once firm and beneficent. 

We have driven Spanish tyranny from the islands. If we now let it be replaced by savage anarchy, our work has 
been for harm and not for good. I have scant patience with those who fear to undertake the task of governing 
the Philippines, and who openly avow that they do fear to undertake it, or that they shrink from it because of 
the expense and trouble; but I have even scanter patience with those who make a pretense of humanitarianism 
to hide and cover their timidity and who cant about “liberty” and the “consent of the governed,” in order to 
excuse themselves for their unwillingness to play the part of men. Their doctrines, if carried out, would make it 
incumbent upon us to leave the Apaches of Arizona to work out their own salvation, and to decline to interfere 
in a single Indian reservation. Their doctrines condemn your forefathers and mine for ever having settled in 
these United States…

First Wave Close Reading Questions
 ~ What two options does Roosevelt present in the first paragraph for how America can confront its 

“responsibilities” in the Philippines?

 ~ Who, in Roosevelt’s eyes, are the men who fear the strenuous life?  According to him, why do they 
do so?  

 ~ What is Roosevelt’s attitude towards “to the great captains of industry”?  What does he say in their 
defense, and what does he say despite their positives they lack?

 ~ Paraphrase the meaning of the following claim by Roosevelt in the context of his overall argument: 
“nations grow to have ever wider and wider interests, and are brought into closer and closer contact…”

 ~ According to Roosevelt, why can the population of Philippines not govern itself?

Second Wave Close Reading Questions
 ~ What is the purpose of Roosevelt mentioning in the final sentence of the first paragraph that “we 

may not solve” the issues facing us in the Philippines?   What is his response to that possibility?

 ~ What is the effect of Roosevelt’s choice to repeat the word “great” 3 times in the opening lines? 

 ~ Based on the text, what is the meaning of the word “cloistered” in the second paragraph?

 ~ What clues are there in the text to the meaning of the phrase “an assemblage of well-to-do hucksters”?

 ~ Where in the text does Roosevelt argue that “duties to the nation and duties to the race” are one and 
the same?

 ~ What is the purpose of the last paragraph of Roosevelt’s argument?  Where is the argument found 
there anticipated in earlier paragraphs?
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William Graham Sumner, “The Conquest of the United States by Spain” 
The Americans have been committed from the outset to the doctrine that all men are equal. We have 
elevated it into an absolute doctrine as a part of the theory of our social and political fabric.... It is an 
astonishing event that we have lived to see American arms carry this domestic dogma out where it must 
be tested in its application to uncivilized and half-civilized peoples. At the first touch of the test we 
throw the doctrine away and adopt the Spanish doctrine. We are told by all the imperialists that these 
people are not fit for liberty and self-government; that it is rebellion for them to resist our beneficence; 
that we must send fleets and armies to kill them if they do it; that we must devise a government for them 
and administer it ourselves; that we may buy them or sell them as we please, and dispose of their “trade” 
for our own advantage. What is that but the policy of Spain to her dependencies? What can we expect 
as a consequence of it? Nothing but that it will bring us where Spain is now.

Senator Albert J. Beveridge, “March of the Flag”
It is a glorious history our God has bestowed upon His chosen people; a history heroic with faith in 
our mission and our future; a history of statesmen who flung the boundaries of the Republic out into 
unexplored lands and savage wilderness; a history of soldiers who carried the flag across blazing deserts 
and through the ranks of hostile mountains, even to the gates of sunset; a history of a multiplying 
people who overran a continent in half a century; a history of prophets who saw the consequences of 
evils inherited from the past and of martyrs who died to save us from them; a history divinely logical, 
in the process of whose tremendous reasoning we find ourselves today. 

Therefore, in this campaign, the question is larger than a party question. It is an American question. It 
is a world question. Shall the American people continue their march toward the commercial supremacy 
of the world? Shall free institutions broaden their blessed reign as the children of liberty wax in strength, 
until the empire of our principles is established over the hearts of all mankind? 

Have we no mission to perform no duty to discharge to our fellow man? Has God endowed us with 
gifts beyond our deserts and marked us as the people of His peculiar favor, merely to rot in our own 
selfishness?...

The Opposition tells us that we ought not to govern a people without their consent. I answer, the rule 
of liberty that all just government derives its authority from the consent of the governed, applies only 
to those who are capable of self-government. We govern the Indians without their consent, we govern 
our territories without their consent, we govern our children without their consent. How do they 
know what our government would be without their consent? Would not the people of the Philippines 
prefer the just, humane, civilizing government of this Republic to the savage, bloody rule of pillage and 
extortion from which we have rescued them? 

And, regardless of this formula of words made only for enlightened, self¬-governing people, do we owe 
no duty to the world? Shall we turn these peoples back to the reeking hands from which we have taken 
them? Shall we abandon them, with Germany, England, Japan, hungering for them? Shall we save them 
from those nations, to give them a self-rule of tragedy? 

The ocean does not separate us from lands of our duty and desire—the oceans join us, rivers never to 
be dredged, canals never to be repaired. Steam joins us; electricity joins us-the very elements are in 
league with our destiny. Cuba not contiguous? Porto Rico not contiguous! Hawaii and the Philippines 
no contiguous! The oceans make them contiguous. And our navy will make them contiguous. 
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But the Opposition is right—there 
is a difference. We did not need the 
western Mississippi Valley when 
we acquired it, nor Florida! nor 
Texas, nor California, nor the royal 
provinces of the far northwest.  We 
had no emigrants to people this 
imperial wilderness, no money to 
develop it, even no highways to cover 
it. No trade awaited us in its savage 
vastnesses. Our productions were 
not greater than our trade. There 
was not one reason for the land¬lust 
of our statesmen from Jefferson to 
Grant, other than the prophet and 
the Saxon within them. But, to¬day, 
we are raising more than we can 
consume, making more than we 
can use. Therefore we must find 
new markets for our produce…. 

The commercial supremacy of the Republic means that this Nation is to be the sovereign factor in the 
peace of the world. For the conflicts of the future are to be conflicts of trade-struggles for markets-
commercial wars for existence. And the golden rule of peace is impregnability of position and 
invincibility of preparedness. So, we see England, the greatest strategist of history, plant her flag and 
her cannon on Gibraltar, at Quebec, in the Bermudas, at Vancouver, everywhere. 

So Hawaii furnishes us a naval base in the heart of the Pacific; Manila another, at the gates of Asia - 
Asia, to the trade of whose hundreds of millions American merchants, manufacturers, farmers, have as 
good right as those of Germany or France or Russia or England; Asia, whose commerce with the United 
Kingdom alone amounts to hundreds of millions of dollars every year; Asia, to whom Germany looks 
to take her surplus products; Asia, whose doors must not be shut against American trade. Within five 
decades the bulk of Oriental commerce will be ours. 

Philippines
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